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SUMMARY

BACKGROUND

The Basic Army Administrative Course (BAAC) trains enlisted personnel for the
71B10!20 MOS (Clerk.Typist). The BAAC Course is one of the largest self.paced ,
variable.length programs conducted by the Army. The students are taught primarily by
the use of programmed Instructional texts (P 1) , and , within limits , can progreu through
the course at their own rate.

The 71B10/20 course is scheduled to revert to a fixed.length course lasting seven
weeks. Before this change becomes effective , it was deemed desirable to examine the
course to identify its good and poor pedagogical and administra t we features.

9
OBJECTIVES 

—

The obje ctives were to obtain inform at ion about an operationall y effe ctive , self-
paced , variable-length course ; to identify the strengths and weaknesses of the 71 BI t ) 20
course as they t ’xis tt ’d dur ing the Summer and Fall of 1973; and to develop suggestions
for increasing the effectiveness of the course . —

PROCEDURES

An extens ive questionnaire cover ing a vari et y of’ features of the 71 BI 0/20 course
was ad ministered to one class of students at Fort Ord and one class at Fort Jackson. A
similar questionnaire , p lu s  a structured interv iew , was admi n istered to course inst ructors
at these two ‘l’r ain ing ( ‘ente rs . In addition , str uctured interviews were conducted with
course dropouts , and with ‘l’ratning Company and Battalion/Brigade personnel charged
with ad ministrat ion of the 711310 20 course .

The tra ining records of the two classes were analyzed and related to student
pre-t ’ourxe and with in-course academic and perform ance characterist ics. Also , disci plinary
proble ms associated with 10 consecutive classes of 7 1B1 02 ( )  students were compared
with comparable classes of students at tending the 76:\ 10 (Suppl y man ) course at Forts
Ord and Jackson .

RESULTS

The detailed fi ndings are reported in two annexes to  this report. Annex A describes
(a) instructor opinions and practices related to the 71B 10 20 course; (b)  course-related
opinions and suggestions obtained from ‘I’raining Company and Battalion/Brigade adminis-
trative personnel; and (c ) a comparison of disci plinary problems associated with the
7 1B 10/20 and 76A10 ~SuppIyman l courses at Forts Ord and Jackson. Annex B contains
(a) a comparison of student and instructor opinions about viutous features of the course;
(b) a discussion re lating pre-course academic potential and typ ing skill to course perform-
ance ; (c) a discussion relating performance earl y in the course to overall course perform-
ance; and (d) a description of an equation for predicting the time it will take a particular
student to complete the course . This report integrates the findings reported in the
Annex A and B reports , and suggests ways for improving the 71B 10/20 course.
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l’he maj or findings were as follows:

General

I .  ‘the ’ 7 11310 20 course u~ capable of tr ain ing large ’ number s of cle rk-typ i sts eeftAe.
ti vely . However , the course does contain flaws , some of which seem amenable to •

immediate a t tent ion.
2 There we’re no discernible difference ’s between student s at Fort Ord and Fort

J ackso n in end of-course performance’ . 1 Iowe’ver , at hot li instaltat ions , women students
out performed men students.

.1 Strictly speaking, the course is not xi se’lt pace’d one Rather , considerable’ pressure
x ’. placed on stud ent s to comp !e’te’ th e course’ Pts  and to increase’ th eir  tv ping speed in
aceordant’e’ with locally sug~e’sted ~~~~~~~ rate ’s. Stu de ’ii t s itre ti’ee’ to e~~~’ee’d the’ expected
rate’ of progre’s’~, hut not ( cx fa l l  below it by too great a de’gre’e’.

Course Dropouts L
By the end of  the’ firs t wee k niany ~tu~t ents who must eventual ly be droppe’d

fro m t he ’ e’ouNe’ have’ deve’lope’d poor at t u tide’s towards th e ’ course’. Prim arily this seemed
due’ to an in ab i l i t y  to learn how to tyt s ’ , ‘l’he’ ~t iid~’ findings suggest that Icy the end of

he’ firs t week , or even ~e 1 th e ’ e’nd ci the ’ firs t clxiv , it  possible’ to predict rather
accurat ely those’ st uch ’n t~. who wil l  not be’ able to le’arn how to iv pe

2 . l’roee’du re’s for handl i n g  pot ent nil acade’mic ’ dropotit ~c early in the course’ are’
tinck ’xt r and depend on local policy . At Fort Jackson all  st ude’nt s are’ gwen a min imum c it

We ’ weeks to demonstrate ’ the ’tr ca pabi lity to le’arn how to type At Fort Ord many
stude’iits am’ give n only one ’ week to de’mons trat e ’ this  capab il i ty.

Incentives

Slude ’nt comments aleecu t course’ incent ive ’s sugge’sti’eI tha t  m ore at t e n tion should
be’ given to immediate-impact reward s, such as thre ’e’-dxe v passe’s and fewer de’tads , rather
than to de’lave’d.impne’t reward s, such xis a grade’ promotion at the’ end of tra ining.

2 Many course’ instructors we’re’ unhappy wi th  and unclear about the ’ir role ’ as an
In stx e ictecr in a se’l(-p~e’t’d ce’urs e’. ( ‘ecur se’ administr ators te’nde ’d to lee’lieve ’ that the’ role of
an in st ructor  in a ci’lf - ptice ’eI course’ is tha t  of xi classroom monitor , l’he’ study findings
‘cti~~e’st that t h is  is not quite ’ ~ e x Rather , cadre’s cit specially trained aceede’mic counselors ,
n’me’etitt t tra iners , and studen t te’sters , see m to be’ re’qt i ir e ’d. In addition , man y instructors
reported th e”,’ felt ne’gle’c t e ’d . seldom re’wa.rde’d . cend tha t  it made ’ l i t t l e ’ diffe rence’ to
an vo ice ’ whe ’t her t he’s’ we’re’ e’ffe’ct ive’ or i~ e’f(e’e’t eve’ its instructor s .

3 th e’ stude ’nt s are’ under a dual reward sy st em , one’ administered Icy the ’ Training
Company and one’ administered 1w the ’ School . ()ce xes ioniel l , th is  leads to conflicts. For
t’~ amp1e , the’ School may award a thrce’-da Icass to  a student tni t the ’ stude’nt ’s Training
Company may not honor the pass .

Ma ter ial Update Procedures
1croet~dures for updating obsole’te’ peerti nias of the’ 71 Ill 0 2() course’ mate ’rial were’

not work ing well. ‘the’ instxue ’tors reporte ’d that ,  at t imes , eonside’rahle ’ portio ns of the
711310 20 course were obicoleti’, anti th at sati sfa~’tory proct’dtire ’s did not e ’X i $t for
u pdating course material.

I
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Remedial Training Procedur es
I .  Remedial t r a in ing ,  conducted when a s tudent  f xe t l s  a port ion of xiii e’iid-of-e’ourse
tended to be’ haphazard and based on l i t t l e ’  ot no fe’e’dtc at ’k from the EO(’

test c’Om!flit(e’e’ -

Methods of lnstruct,on

1. Many instructor s , and a considerable’ numbe r of students , su~~ested that  pl atform
instruction should be incorporated into portion s of the ’ HAM ’ e’OUtst ’.

~otc rse Improvement
1 . Frequentl y menti oned stu dent suggestions for improving the ’ Pt material included :

( a )  eliminate or shor ten some Pi s ; ~h) prov ide a glossary of terms for each Pt;
t e l  re - format th e P 1 material to make it easier to read; (d l try to make ’ the P1 mater ial
more inter estin g; and ~e’ try to make the P 1 mat er ial more ’ ~oh relevant.

SUGGESTIONS

Soflie’ cii t lie’ more’ fli lport ant suigge’sl ions contxeine ’d in this report rel ate ’ to  the ’
fol lowing -

1) ‘I’he’ de’ve ’lopme’nt of trainin g mat er ial  i c ’ t each st tiei e ’iit s how to uip dxa t e’
l’l mat er ia l .

11 I’lc,’ pc ’ssxt ’ i lx tv  of not accepting s t t ic l e ’ i i t s  w ho c ’xan i iec t  type ’ S NWl ’M at
en try i n t o  the ’ ,our se ’

3r I’he’ pos sibility of dropping from the ’ c ’t ’ui r se ’ ci t he ’ e’nd of the ’ firs t week
those’ cetu de ’nts who c ’xi i i n ci i  type ’ 7-8 NWPM

$ 1  ‘l’he’ re’organizat iciti of the ’ HA A( ’ ( ‘ouiric e’ ins t r ue ’t oc s t a f f  in orele ’r to c ’re*i te ’
in stru e ’iecr specialist positions ,

( 51 I ’ lcx ’ ~‘xi5s i h i l ity  ~‘i rewarding progress c~ t’ si iiete ’n Is d u r i n g  t he’ e’ourse on the ’
I i x i s i s  eif t he’ir iii c i l i t  y to e’ ~ ce’e’ei xi pra’dicte’d rate ’ cit pe’r(o rn i:uiica ’ da’ I e’rm ine’d Icy pm’ course
t , ’~ t s plus pe ’r formane ’e’ rate ’ eflinng the ’ firs t e ’e ’xirsx ’ we’e’k -

i 1 I ’he’ pecxesibih Iv c ci suhee t it t i ling i in nae’eliat e’ c in pae ’t cc cc erc ls  t bra’s’ day Icasse’s .
for e ’cc xifll t i le I fe ir delayed Impae ’t reward s such xis x i i i  e’i~d eif course’ ~ii’c i iaie it iou -



PREFACE

This report describes the result s of a systems analysis of a self-paced , variable-length
course of instruction , the Basic Army Administr ative Course (BAAC) . Gradu ates of the
course are awarded MOS 71B10 or 71B20,

The detailed findings of the study are descri bed in two report annexe s. This report
integrates the findings contained in the annexes , and presents suggestions for how the
Basic Army Administrative Course might be improved. The dat a were obtained at Fort
Jackson , South Carolina and Fort Ord , California during September 1973.

The Program Director for the project was Dr. C. Dennis Fink of HumRR O’s Division
No. 1 (Systems Operation). The Director of Division No. 1 is Dr . J. Daniel Lyons. The
data from Fort Jackson were collected by Dr. Richard D. Behringer and Dr. Harold
Wagner of Division No . 1; the da ta from Fort Ord were collected by Dr. Morris Showel
of the Hu mRRO Western Division , Presidio of Monterey, California.

Courteous and extensive assistance wøs provided by BAAC instructor s arid school
administrators at Fort Ord and Fort Jackson.

The study was sponsored by the U.S. Army Research Institute for Behavioral and
Social Sciences (Contract DAHC 19.7340022). Dr. Milton H. Maler was the Contracting
Officer ’s Technical Representative for the study. The report authors gratefully acknowl-
edge the contribution made to the three study reports by Dr. Maier , Dr. N . Phi llip Ross,
and Dr. Claramae Knerr , all of the U .S. Army Research Institute for the Behavioral and
Social Sciences.
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BACKGROUND

OBJECTIVES

• The primary objective of this study was to obtain various types of information
about an operationally effective , self-paced , variable-length course—in formation which
would prove useful when developing similar courses in the future . A second study

• objective was to identify disciplinary problems that may be associated with variable-
length courses of instruction. The vehicle for this study was the U .S. Army ’s Basic Army
Administration Course (B AAC ) .

GENERAL CHARACTERISTICS OF THE
BASIC A R M Y  ADMINISTRATION COURSE

The BAAC trains enlisted personnel for MOS 71B 10/20 (Clerk-Typist). Graduates of
this course may attend any of a number of foflow-o n courses , each of which prepares
persons for a clerically related position. The 71B 10/20 course is one of the largest
self-paced , variable-length courses in the Army ’s Advanced Individual Training (AlT)
program. The students are taught pri marily by the use of programmed texts and , within
certa in limits , can progress through the course at their own pace .

The BAAC courses studied in this project were conducted at Fort Ord , California
and Fort Jackson , South Carolina. Al though local variatio n s in the course administrati ve
procedures exist , important procedures at each installation follow Army Subject
Sched ule 12-70A 10 , MOS Technical Training of Clerk-Typist MOS 71810.

Before entering the course , each student is administered a typing examination. On
the basis of entry-level typin g speed and accuracy, each stu dent is assigned to one of
three course tracks—a non-typist track (Group IV),  an in termediate typist track
(G roup I l l ) ,  or an expert typ ist track (G roup II) .

Students who cannot type at a speed of 10 Net Words Per Minute (NWPM ) are
considered non-typists and are assigned to the Group Typing (Group IV) section of the
course . At Fort Ord this section is conducted through the use of closed circuit TV. At
Fort Jackson civilian instructors are used in lieu of TV tapes.

A student is allowed a maximum of two weeks to get through the Group Typing
section of the BAAC course. During the first week students are taught the basic
funda mentals of typing—the use of typewriter controls , the locat ion of “home keys,” and
proper finger movements. They are guided through a series of exercises teaching them
how to properly strike each individual key, and progress to typing groups of letters ,
groups of words, and finally, sentences arid paragraphs.

After the first few days of Group Typing, a daily record is made of each student’s
typing speed and accuracy. This record is obtained by “timed writi ngs,” five -minute test
periods during which the student types as rapidly and accurately as possible. The
studen t ’s typing rate ~s determined by calculating the number of words typed during the
timed writing test (a word is defined as five keystrokes); from this typing rate score, five
words are subtracted for each error. Thus , a student who typed 100 words in five
minutes, 10 of which contained a single error or mis.strike , would obtain a timed writing
score of 10 NWPM .
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.-~ t Fort Ja .kson , those stude nts who can type 10 NWPM or more’ by the end of the
f i r s t  we ’ek of Group Typing are advanced to the next section (Group I l l i  of the
t ’our,t ’ the- self-usstrucuon , -~vV-pa ced section . Those students who can type seven to nine
wor k pe.r minute are gt~.en an additional week of typing practice ’ in order to bring their
. peed up to over 10 NWP M . Those students who cannot type at least 7 ~ WPM are
UsUa lly droppe d from the course .

.\t l~’ort Ord , Group lyping is divided into two par ts , each lasting one week . The
fi rst w~-ek con’i ..,ts of group instruction by means of video tapes. The second week is
self-p aced . Instructors are present to monitor classroom activities but they do n ot
fu nc tion .c~ instructors per se . Whe never the student consistently attai ns 15 NWP M for
three’ ti med writings , he is moved out of Group Typing and proceeds with the rest of the
uo ursi- . If however , he does not reach this goal within two weeks hut can type 10 NWP M
at the ~‘rid off this period , he is sti ll moved out of Group Typing and allowed to continue
in the cours e . Students who cannot reach 10 N~VPM by this time are dropped from
the cours e

The intermediate typis t track (Group 1111 of the BAAC Course is for students who
can type more than  10 hut less than 20 net words per min u te . Students can be directly
assigned to t h i s  track , or they can advance to it upon successful completion of the Group
lvp i ng  portion of the’ course , Group 111 students are assigned various typ in g exercises
irsigned to Incr ease th ei r  speed up to at least 20 N WP M. The student mus t reach this
speed before becomin g eligible for receipt of MOS 71B 10.

To comp ete the requirement for MOS 71B 10, the student mus t successfully pass an
End-of .Course I FOC ) examination covering eight of the nine progran-~med instruction (P1)
te xts. There is a standard sequence for studying this instructional material . Ti’ie student is
free , within li m its , to st udy each P1 at his own rate . The student studies a P1 until  he
feels prepared to take ’ the criterion test , at which time he informs the instructo r and is
issued the test . Afte r comp leting the test , the st udent return s the answer sheets to
the instructor ,

Whe n possible , the instructor immediately grades the criterion test and reviews the
re sults with the student . If the student made only a few minor err ors on the test
material , he may he’ retested at once by the instructor . That is , the instructor may query
the stuc ‘nt as to wh y he made the test errors . I f the student shows an understanding of
hks error and has learned what the correct response should have been , the instructor has
the option of passing him fo r that criterion test. If the student ’s test results indicate that
he has not learn ed or has misinterpre ted the instructional material , he is asked to restudy
t h ’  programmed text and then to take the criterion test a second time,

Some skilled students are able to type at or beyond 20 NWPM at entry into the
course . sod are assigned to an accelerated track (Group I I) .  Most of their course time is
devoted to stu dy of the programmed text material . They practice typ ing on occasion to
ma intain their speed and accuracy.

Within a few weeks , most students have increased their typing speed to 20 or more
NWP M and have successfully passed the criterion test for all course PIs. At Fort Jackson ,
e~uh stu dent is individual ly sent to an End-of-Course Test Committee , a special group of
instructors who administer an End.of-Course typin g test to the student. At Fort Ord the
typing tests are administered by a Typing Committee . At both installations , the st uden t
ta kes an End-of-( ’ou rse test covering the eight programmed texts studied in the course .
The examination is scored by an EOC testing instructor who reports the scores to the
student and to the appropriate instructional cadre .

If the student has successfully passed all portions of the EOC test , he is recom-
mended for graduation from the course . If the student fails one or more portions of the
test , he return s to the classroom setting for special remedial instruction and stud y on the
failed portions of the test.
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Because of the self-paced , variable-length feature of the- 13AAC course , certain
st udents , particularly those who are skilled typist s at entry Into t i e- e’ou rse, may complete
the course in only a few days. ro receive MOS 7 1B 10 , these stud ent s mus t pass the
criteri on and End-of-Course tests associated with each of the prei rammed texts developed
for the 71B10 course .

Some stude n ts have an enbs ted commitmen t for MOS 7]B20 . To obtain this MOS ,
four advanced instructional units must be studied and an EOC tes t covering their
contents must be passed ; in addition , the student must  type at leas t 30 N WP M on an
EOC typing test . Those students who cannot mee t these criteria u~ua1ly graduate with
MOS 71B 10.

METHODOLOGY

The data for this stud y were obtained pri marily through the administration of a
series of questionnaires and structured interviews with samples of students , instructors ,
and administrative personnel. A questionnaire was administered to 368 students attending
the BAAC courses at Forts Jackson and Ord during the summer and fal l of 1973.
Questionnaires also wer e administered to 34 recent dropouts from the BAAC course . In
addition , a sample of students attending the course plus all available course dropouts
were interviewed in depth .

A detailed in structor questionnaire was administered to 31 and 15 instructors ,
respectively, at Fort Ord and Fort Jackson . A total of 18 of these instructors were then
interviewed in depth .

At both Fort Ord and Fort Jackson a specially devised structured interview was used
to obtain information from a sample of permanent party personnel assigned to the BAAC
training company. Also , at both installations , a structured interview was administered to
selected ad minis trative personnel from those training batt alions/brigades which support
the BAAC course .

Details about the contents of the data collecting instrumen ts ari d the administrative
procedures utilized in this study are contained in the methodology section of the two
Annexes to this report . Copies of the data collecting instruments  used are included in
these An nexes.

FINDINGS

This report section contains an integrated summar y of the detailed findings
presented in the two Annexes to this report .

The methodology of this stud y was su ch that most comments obtained were
destined to be complaints . As a resu lt , the study findings might be perceived as
presenting a highly critical view of the BAAC course ; however , this is defi nitely not the
case. The course is acceptable as it n ow is, bu t it can be i mproved . The BAAC courses at
both Fort Ord and Fort Jackson are operational ly effe c tive . They turn out large numbers
of well.prepared graduates . The instructors, students , ad ministrative personnel , and even
many of the course dropouts interviewed during the project often commented favorably
about the course. A summary of the various comments provided by the study
respondents can be found in the App endices to Annex A.
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ANALYSIS OF BAAC COURSE DISCIPLINARY PROBLEMS

[he Basic .~ r my Administration Course , because it is self-paced and of variable
lengt h , ~ee ms to offer  th e opportunity for students to get in to more disciplinary
problems than does a course that relies on classroom instruction and has a fixed length .
To c\ ,i mln t -  this pos~I ) i l I t v , disciplinary problems associated with the BAAC course were
compared with th o~c w~~oc1at4 d with the basic supp ly course (MOS 76A10) taught at
both Fort Ord and Fort Jackson .

At Fort Jackson official  disciplinary records were obtained for 10 71B 10/20 classes ,
classes 7 3 - l 0  through 73-19 . These records covered a total of 817 students . Comparable
dat-a were obtained from 10 76A 10 classes conducted during the identical time period.
The records for the ’~e classes covered a total of 357 students.

At Fort Ord disciplinar y records were obtained for 13 classes of 71B 10/20 students ,
classes 73-43 through 74-06 , covering a total of 1,074 students. Comparable data could be
obtai ned for 12 classes of 76A10 students, covering classes 73-42 through 74-06, The
76A 10 class data covered a total of 408 students .

The discip linary data collecte d covered the following actions: (a) Article 15—fines
and confinement to po st ; i b )  courts-martial; (c) Chapter 10—action taken in lieu of a
court martial; (d DFR—d ropped from the roster , usually for desertion; and (e) arrest/
confinement.  In addit ion to obtaining information on official disciplinary actions , an
atte m pt was made to collect information that could be used to judge how much
academic training t ime was lost by the typical student as the result of being AWOL ,
being under arre -d and confinement , or reporting to the clinic or hospital . Through
i nte rviews with administrative personnel associated with the BAAC course at Forts Ord
and Jackson , in formation on disci p linary problems was obtained.

The findings obtained for this stud y of discip linary problems were as follows:
( 1) At both Fort Ord and Fort Jackson , a significan tly higher por tion of males

than females ha d official disciplinary actions taken against them .
( 2 )  .-\ t Fort Jackson 16 percent of the male 71B 10/20 course students were

n v o k e I in one or more disciplinary actions , as compared with 14,5
p er cent of male 7GA lO course students.

( 3 )  At Fort Ord 7. 1 pen-ent of the male 71B10/20 course students were
Inv (~l v ( - ( l  in one or more disci plinary actions , as compared with 8.9 percent
of male 7I ~~\ I 0 coUrse students.

During the spr ing an d summer of 1973, 177 of 1,599 (11 percent ) of the BAAC
st udents were’ ln v ( l d e ( l  in ( l i s c ip linary actions , while 87 of 756 (11.5 percent) of 76A10
male students were similarly involved. In terms of absolute numbers , there were many
more ( iN ( I~) l l l ary 3 ( t ( O f l ~ assoi-iaU ’d with the BAAC course . This finding, however , must
be interpreted in terms of the large number of students who attend , that course each
year . On a percentage basis , the incide nce of disciplinary action against BAAC students
was not signif k -ant ly diffe rent from that for 76A10 students.

The analysis of academic time lost due to discip li nary and other reasons showed that
for both the BAAC and the 76A10 course the bulk of lost academic time was due to
assigned duties an d details. Furthermore , this analysis revealed no evidence that students

f one course were more prone to malin gering than those from the other course.
Discussions with administrative personnel indicated that the key to preventing the

occu rrence of minor disciplinary problems is to develop procedures which allow the
graduate to clear post soon after graduation. Apparently this has been done; in early
1974 it took only a few days to accomplish this while earlier it apparently took
much longer.

16



_  
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ -~~-~ -

COURSE CRITERION MEASURES

In a self-paced , variable.length course such as the BAAC course , most students do
graduate. However , they progress at different rates and their performance at the end of
the course may vary considerably, Therefore , the type of end-of-course performance data
obtained for this study included:

(1) Academic time required by each student to complete the course .
(2) Number of End-of-Course (EOC) test parts passed on the initi al attempt.
(3) EOC typing speed.

Time to Complete Course

For students of the 74-08 class at Fort Ord , the average academic time of course
completion was approximately 100 hours. The students at Fort Jackson required an
average of 104 hours of academic time to complete the course . At both installations, the
total time required to complete the course was somewhat higher because of the duties
and deta ils ( parade details and so on) to which students were assigned. The findings
revealed that female students progress through the course at a much more rapid rate than - 1

male students .

Number of EOC Tests Passed

The student must pass an EOC Test consisting of eight individual parts in order to
graduate from the BAAC course , Each part is related to one of the programmed texts
studied during the course. The student must pass all eight parts . If he fails one or more
of them, he returns to the classroom to study the related portion of the course material .

The results of this study showed that a high proportion of the EOC test parts were
passed by students on their first attempt to take the EOC text. Male students, on the
average , passed 6.6 parts of the eight-part EOC exam; the average female student passed
7.2 parts of the examination. Forty-four percent of the students passed all eight parts of
the test during their initial attempt. An additional 24 percent failed only one of the
eight parts.

Typing Speed

The typing speed of each student is determined upon entering the BAAC course ,
Students are assigned to an instructional track based on this entry level typing speed.
Throughout the course , speed checks are conducted to determine the current rate at
which the student is able to type. To complete the course, the student must demonstrate
an ability to typ e at least 20 NWPM .

Study results showed that at entry into the BAAC course, the average student who
eventually graduated from the course could typ e about 7 NWP M . At the end of the
course the average student could typ e approximately 28 NWPM . Male students could typ e
about 26 NWPM while female students could type at the approximate rate of 33 NWPM .

Course Dropouts
To a considerable extent , the effectiveness of a self-paced , variable-length course is

indicated by the proportion of students who graduate from the course , For class 74-08 at
Forts Ord and Jackson , the dropout rate was 2.5 and 8 percent , resp ectively.

Effectiveness of the BAAC Course
The BAAC course is effective at both Fort Ord and Fort Jackson. The average

student completes the course in approximately 102 academic hours ar id , at the end of the
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is ~e lelt ’ to t~~~ ’t ’ around 28 NWI’M , ‘rhe course dropout rate shows that very few
~i~k-nt ~, fai l the’ cOUrse - 

- and the EOt’ test results suggest that only one-third of the
s t i i ( t t ’ I (  L-, hav e’ t o  re ’~.tu e tv al ly major portion of the course material .

SELECTION FACTORS

Apt itud i Prerequisites

I n c  7114 1 () 20 c our se ’ has two components : One involves the acquisition or improve-
Ill e’!lt ot t y p in g  ~.kd ls , and the other the acquisition of facts by means of P1 texts . The
~p t t t i i c t e ’ pn’rt’t lutst t es associated with these two components of the course are different ,
It was foun d th at four academic variables—Clerical Aptitude (CL) scores , General Tech-
nical 1( F i  ~~ort’s , Armed Forces Qualification Test (AFQT) scores, arid years of
education were qoite ’ hig hly correlated with the amount of academic time required to
e-omple’ te the course’ All correla tions were higher for Fort Ord data than for Fort
Jackson. This was due , in part , to the higher stability of the course at Fort Ord .

Of particular interest , were the correlations between CL scores and academic time to
conupk ’t e’ the course’, These were - .S2 and - .31 respectively for the Fort Ord and Fort
Jac kson cieta rhe’se correlations indicate very clearly that a high CL score is associated t
with a lc ”% t ’r cour se completion time. Biserial correlations between clerical scores and
whether a student eventu all  graduated from the course were .43 and .17 respectively for
l”ort Or ci and Fort Jackson , The combined correlation was .28.

‘rho f in el i ng s  shoec ed that success in the BAAC course is highly related to entry
t y p i n g  ‘.pt e’d . ‘I’he’ correlation between typing speed at the end of the fifth course day

ac ,edc n~~c time to c-on~ptett ’ the course was — .67 and — .70 respect ively fo r port Ord
ai te l  l’ L~r t  I ,ic k~ c ’n Ha - t t ’ ~e ’ri , e l correlation between en tr y typ ing speed and whether a
~t tnde t i t  tee -c a ine ’ - e 4 n .edu , iu’  of the course was . 58 fo r the combined data . The evidence ’
eehtain t ’el d uri n g t l ~i~ -~i u clv  sug ge sts that students drop out from or have di f f ic u l ty  in the
Ut’LINc primarily l~’c ,iust ’ th e lack a minimum amount of typing skills at t ’utr~’ into
t h e ’ course ’

Utility of Ini t u il Typing Speed as a
Selector/Predictor V~ir iabIe

l’Iie ’ r esu lts st i ~~gt ’st t ha t  success in the B~~AC course’ is more highl y correlate’d ss ith
t ’ntl y t y p ing  s l e e t  t i tan en t ry  academic potential . Success in the BAAC course can ht’
e ’ e’n ni cer ’ , t c c L l r a t ’~V predicted afte r allowing a student to remain in the BAAC course
for ( ‘ l i e ’ ~ e’t ’k . For e’~ amp Ie’ , the results show that the bise’rial correlation between t y p in g
‘.pe ’i ’d at  t h e ’ ‘nd of the ’ f i f t h  day of the ’ course is .75 whether or not a student become’s a
c ourse’ dropout

Oth er eI.et .e  ~h nc eee that  for the class 74-08 at both Fort Ord and Fort Jackson a total
ot ~~ s t t i d t ’ii t ,’, e’iit . ’rt ’d the ’ course ’ with a typing capabthtv of less than 10 N~VPM . Of
I li t ’s ’ s t  ucte ’ n n t ~ , I 2 e’ve’n tuall y beca me course ’ dropouts , The sante data also showed that
.~~~~i st  eie j e’it t s of the ’ 7-1-08 class could type’ at 11 or more NWPM at entry into the

- ~‘lf t h 5 ~’ st  t a l e n t s  - only 18 eventually became course dropouts .
l’he re ’sults of this study indicated that the BAM’ course, as it is currently

oiest ru r ’te’d , is not able’ to teach typing skills to those students who enter the ’ course with
n~~e , or a Inh in in i u m afl ioti nt  of , such skills , This suggests that persons who cannot type ’ at

least 1( 1 N IV l ’\I should h o t  be’ al lowed to ente r the BAAC course . According to the ’ data
e ’oll e’e ’t eel i i i  this  st mdv , estab li shing such an entry criterion might screen out iS percent
of those- students who might  otherwise be allowed to enter the course . In the e’ve’nt that
this cr it ertoit might I~ ’ viewed as too restrictive’, those students who (‘all type no more’
tha it  5 N IV PM on the ’ f i f th  day of the ’ course’ might be dropped from it -

-~~~ 1~
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STUDENT ATTITUDES AND EXPERIENCES

Accord ing to questionnair e’ results, the average student at entr y into the BAAC
course was neither interested nor disinterested in the acquisition of clerical and typin g
skills. After thr ee weeks in the course , student interest in these skills had undergone
little , if any,  change. The opinions of future course graduates and future  dropouts were
similar at entr y into the ’ course , Three weeks later ( when most dropouts had already been
dropped from the course ) the inte rest of dropouts in clerical and typ ing  skills had
noticeably declined. On a number of comparisons , Fort Ord graduates and dropouts
expressed less interest in clerical work and/or in becoming skilled typists than did their
Fort Jac kson counterparts. A possible explanati on for this is that the group typing period
at Fort Ord is more concen tra ted and probably more grueling than the course at
Fort Jackson ,

A number of course dropouts reported that they never had been interested in
becoming skilled typ ists . They had been assigned to the BAA(’ course somewhat against
their wishes because their first choice of MO S could not be honored.

Commen ts of both course instructors and students suggested the possibility that
most students , afte r two or three days exposure to the BAAC course , have tentatively
decided whether they are willing to work hard to complete the course , This would have
an obvious impact on their subsequent inter est in the course.

Comparing the course’ graduates with dropouts , the results showed that many more
graduates had prior typing experience (about 57 ’~ vs. 51~~) ,

Prior Experienc e With Programmed Instruction (P1)
App roxinm t e’ly 73 percent of the student s who ‘nt-er the ’ I4AA (’ course’ have had no

previous expe ’ne ’nce ’ with Pi s and /or self-pacing , Combining the ’ Fort Ord and Fort
Jackson data , a 1e~)r e)xi mateIy 15 percent of the dropouts had sonic ’ prior e’Xpd ’rie ’fl&’t’ with
Pis , while ’ app rox im atel y 20 percent of the ’ graduate’s had soflht ’ prior e’xperience’ with Pls
and /or se ’hf-ptu ’ing. ‘t’ht’se’ ch its suggest that success in the ’ B:\A(’ cou rse’ is not attributable ’
to prior experience ’s with Pt course’s.

Student Morale

The’ stude’nth interviewed and surve’yed during this study tended to have ’ favorable’
ol) iflioh is towar d the ’ cOnnie, in general , the’y favored th~’ coni ’ept ot’ st’lf-pae, ’e’d ins truc-
tio n. As e’xp e ’e ’t.e’d , the morale of course dropouts se’eme’d to he’ lowe’r than those who
wer e’ still in the ’ course’ . The students ~‘omplained most about being given non -training
assignments during th e course . In genera l , the morale ’ of an ind ividual student was related
to the stude’nt ’s st it ’ce’s,s in the ’ course .

Relation of Attitude to Achievement
Based on questionna ire ’ results plus int erviews with the’ students and instructors , it

seems highly likely that most of the importa nt student attit ude ’s about the ’ ‘71 RIO course
are formed d uri ng the ’ firs t and second week of the cours e’, l)uring the ’ firs t week of the
e’ourse’, students discove r wheth er th ey have ’ an interest in becoming skilled typists and
mastering the cleri cal requirements of the’ cou rse ’ . l’hose who e’flt4’i.’e’d the ’ course with
some typing ability apparentl y perceive that the ’y will be’ able’ to e’oiup lete ’ the ’ coti rs(’ and
therefore de’ve’lop a positive ’ or at least a ne’ut-ra l a t t i t ud e  toward it - Those’ students who
have difficulty in the beginning of th e course’, particu larly wi th  t heir typing, seem to
rap idly develop nega tive ’ att itude’s toward the’ course ’ , On a n unibe ’r of the ’ student
questionnair e’ items , course’ dropouts e’xpresse’d significantly more ’ negative ’ at t i t u des than
did those’ students who eventua lly became course graduate ’s .
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From interviews with course instructors , it would appear that most students who are
dropped from the 711310/20 course decide rather early in the course that they probably
will hit ’ dropped and/or that they want to be dropped. They do as little as possible until
the’y actually are dropped; they may even become discipl inary problems . This study ’s
findings suggest a positive relationship between student attitudes towar d the BAAC
course and achievement during the cour se .

TRAIN ING ENVIRONMENT

Course Structure

Group Typing Procedure s. At both Fort Ord and Fort Jackson , trainees who cannot
typ e 11 NWPM when they enter the BAAC course are assigned to the Group Typing
portion of the course . This portion of the BAAC course is conducted quite differently at
the two installations.

At Fort Jackson a student advances to the self-paced portion of the course as
soon as he (‘an typ e 11 or more NWPM on three adjacent timed writings . At Fort Ord a
student advances similarly if he can type 15 or more !4WPM . At both installations the r
student advances to the self-pace d portion of the course if , after a two-wee k period , he
can type at the rat e of 11 or more NWPM . At Fort Jackson Group Typing is prese nted
by civilian instructors who have taught the same course for many years. At Fort Ord the
first we’e’k of the ’ course is taught by video tapes and the second week by self-study
mat e rial , \h i h i i . e r  instructors (not necessarily experienced ) monitor the classroom. Their
turn over rate’ is h igh .  At Fort . Jackson three PIs may be intersp ersed with typing pra ctice’
during the ’ first two weeks. At Fort Ord P is may be studied during the second , but not
the ’ fir s t wee k of Group Typ ing ,

Study findings related to the typing portion of the BAAC course wer e’
as follows:

( i l  As compared with Fort Ord studen ts , more Fort Jackson students
reported that (a~ they had been adequately informed about typ ing
pro e’t’d u re’s (b ) the typing portion of the course was interesting; and
(c )  there’ was little need to improve the typing materials of the course’.

(2 )  Stude’nt,s at both Fort Ord and Fort Jackson suggested that the Group
‘l’ypin g portion of the course should be lengthened ,

(3 )  Although the Fort Ord students comment ed somewhat favorably on
the use’ of video tapes to teach typing, they said that the tapes wen t
too fast . Consequent ly, they missed certain instructional points. Both
the ’ students and the instructors at Fort Ord stated that portions of
the ’ video tapes were obsolete.

Se’lf -Pacmn 1~ Ve ’rsus Guided-Pacing. The’ BAAC course is a self-paced variable- length
cours e’ wi th  the ’ exception of the two-week Group Typing portion for students with little
or no -ourse’4 ’ntry typing skills. In practice , considerable pressure is placed on students to
pro gress through the course ’ at a reasonable rate . Unofficial “bench marks ” or guidelines
have ’ been establ ishe’d to indicate where a student should be in the course ’ after any
particular len gth of study. If a student is not close to the approp riate bench mar k , he
will 1w “counseled” in an e’ffort to improve his performance. Many students complained
about this course feature . Also , course instructors and Training Compan y personnel
reported that many students felt they were pushed throug h the course , especially the
typin g portion , at too rapid a rate.

A number of students suggested that more time should be allowed for non-
typis ts to master cours e typing requirements. Some student s said they were led to believe
that they would have ’ up to seven weeks to meet course typing requirem ents . Instead ,

- - .  
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they found that within a two-week period they had to meet what , to the’m , seemed to be
an unreasonable requirement for those who could not typ e at entry i n to the course’,

Sequence and Difficulty of P is. The BAAC course P is are supposed to be studied in
a par ticular sequence. The impo rtan ce of maintaining this sequenc e was not investi gated
during this study. Howeve r , due to a lack of P1 tex ts at Fort Ja ckson , the students of
class 74-08 and adjacent classes studied the Pis in an almost random order. At Fort Ord
the recommended P 1 study sequence was followed . This situation did seem to lead to
lower correlations between indep endent and course outcome variables for Fort Jackson
students as compare d with those obtained for Fort Ord students .

BAAC course students at both Fort Ord and Fort Jackson expressed somewhat
favorable opinions about P is , but reported that some of them ar e very difficult. In
particular they, and their instructors as well , cited P I s 23 , 11 , and 17. These PIs deal

‘ respectively with Milita r y Correspondence , Second Half of the Morning Report , and
DA Publications ,

According to BAAC course instructors , the P1 material is not too difficult for
most students and seems to be of interest to them. They did report , however , that quite
a few students have difficulty with the vocabulary found in the Pis ,

Frequently mentioned student suggestions for improving the P 1 material
included : (a ) e’Iimin ate ’ or shorten some Pis; (b) provide a glossary of terms for each P 1;
(c) re-format the F l material to make it easier to read; ~d) try to make the P 1 material
more int er est ing ; and (e ) try to make the P1 mat e-ria l mor e job relevant.

Exam ination Procedures. At the ’ end of each P1 th e’re is a (‘rit *’rion Test which is
taken by stud e ’nt ,s whe’n they feel ready for it ,  When possible , an instr uctor immediately
grades the ’ test and u’lts the ’ student what test items he’ missed . Sometimes the instructor
reviews the ’ missed items with the ’ stud ent , but more ’ often the stu de’nt is told to return
to h’s seat and re ’study the [‘1 material.

:~t the ’ end of the’ course’ the ’re is an End-of-Cours e (E O C)  examination consist-
ing of eight part s , one’ par t for e’avh P 1 studied during the course ’ . It ninth course P1 is
not covere d on the ’ EUC e’xamination .

Somewhat diffe rent EOC testing procedurt ’s are’ followed at Forts Ord and
Jackson. At Fort Ord the ’ EOC is admin istered in two par ts , one’ part after the’ fifth
c’oUrsc P1 and th e’ se ’ond part aft er course completion. Before’ each test session small
groups of students re’vie’we’d the ’ Pt material to lx’ covered in the ’ EOC test. :~ t Fort
Jackson the ’ entir e’ EOt’ test is administered at the’ end of the course . There apparently is
no formal re ’vie’w period prior to the test.

A typ ing test is also adn~iniste’rcd as par t of the EO(’ test. At Fort Ord , this
test is ad minists ’red by a typ ing committee ’, in the ’ classroom . At Fort Jackson the EOC
testin g committee ’ gives the typing test.

To graduat e from the BAAC course’ a student mus t de’monstr ate a capability to
type at leas t 20 N WPM . In addition , he must pass all par ts of the EOC test coverin g
course P1 material , If a student fails one or more ’ parts of the’ EOC test , he returns to the
classroom and studies the P I s related to the ’ failed EOC test par t~s. Whe’n he indicates his
readiness for re’tt ’sting , he is tested on an alte rnate form of the EO(’ t est .

Some of the comments provided by both stude’nts and instru ctors with respect
to the cnte ’r ion and EOC tests follow:

( 1)  Man y inst r uctors me’ntione’d the nc’e’d for a review period prior to
sending a student to take the KOC exam.

(2) Many students reported that the ’ test items we’re related to course
materia l , and the criterion tests were useful in pointing out one ’s
strengths and weaknesses in the ’ course .

(3) Both stud ent s and instru ctors report ed the need for ree’e”iving more
information about why a st uden t fail ed a pa rti cular part of the EOC

2 1

:1

‘- —~~~---~~~-— -
-- —‘--- - — -—~~~~~~~~ - .‘—-—-~~ ~~~~~~~ - .- -~~~~~~ ~~~~~~~~~~~~~~~~~~~~~ —



- 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

e ’xam inaflon .  In Particular , the instructors said they needed to know
what te’ st items were missed by a student so that they could m ore’
efficiently wor k out a program of remedial study for the student.

As discussed ear lier in this report , about one -th ird of the BAAC course’ stud ent s
pass all parts of the’ E(X’ test in their first attempt. Another one-third fail only one of
the eight EOC test parts.

( ‘ouiise ’Im~ Procedures . (,)nce a student begins to experience academic difficul ty he
parti cipate ’s in one or more counseling sessions with his instructor . Dt :r ing the’se’ sessions
the instructor attempt s to identify the cause of the diff iculty and to develop a ~‘oLi rse’ of
n’mt’thal action , Sometimes the instruc tor attempts to motivate the student. He ” may - -

explai n to the student certain instructional points which the student has not grasped . The
iiist rue.-tor may re commend that the student talk with a senior instructor , or with his
Company Commander . Gene’raliy, a counseling session is designed to motivate a student
or to provide him w ith specific academic assistance.

The findings of this study suggested that man y students are helped by
~-ounse’ling. However , most dropouts of the course reported that they wer e not helped by
counseling Ac cording to the comme nts of BAAC course instructors, a counseling session
( a )  is held aft er a student has been having academic diffi culty for some days . (h i is held
pnmartly to determ ine ’ what can be done to motivate the student , and (c) often is held
for th e purpose’ of decid ing whether to drop the student.

:‘tce’ordi ;ig to cornflwnts obt*ined from SAAC course students and dropouts ,
counseling s4’s~ loIi~’ a) are hel pful in that they provide students with information about
v~ t i . ~t w ell  happe n to then~ if they fail the course ; (hi ar e of litt le or no acade’mtc he ’lp to
th eM ’ who ar e’ e ’ii ’i i tual l v  dropped from the ’ course; and (ci may be he’ld for the’ first tune’
t e infor m th e ’ ‘.t ude ’nt  t h at be ’ is being dropped from the’ course’. In fact , about half the’
t O Lii” i ’ Jropouts iiite ’rvit ’wed at Fort Ord claimed that they had n’ceived lie) coutiseling
pnor t e’ lw ’ing elrot ’iit ’d iro tu (t i e’  course’ .

‘l’he’ st u h ’iit e’ouiiseling and monitor ing procedures employed at Fort Or el
‘.e ’ e ’ I l i i ’ tI de’signe’d t e l ra ip iehly iel e ’nt t fy those students who are potential course dropouts .
The’se’ ‘.(udi ’nt.s are ’ dropped from the course at the end of the ’ first week. In most
instane ’i ’s student s are ’ etroppe ’d because of poor typing ability.

1)eenng e’ot inse ’hi ig se’ssioiis with mst.rut’tors , students often would be told about
the ’ perils of (wing assigned to another MOS . They were admon ished that if they did not
perform lwlte’r th ey would lit ’ se’nt to “cook’s school ,” to the infantry , or to some’ other
lower status ?eli)S .is Ile’rcl ’ive ’d by the’ instructor) .

e’~ii\e’ tlropout l’rocedures. Most students are dropped from the’ BA AL’ course’ for
ae’zed.’niie ’ reasons , usual l y an inalnl i ty to master the typing requirement. A student is
n’comme’ndt’d for dropping by an instructor, At Fort Jackson , such a recommendation
might , -on ie elunng or afte ’r the ” third week of the’ course , The’ student - then goes before’ a
re’vi e’st hoard and his case ’ is e’onstde’re’d, lie’ may be dropped immediately from the course’
or hi’ givi’n anothe ’r e’h nnce ’. ‘rhose’ students who are “slow learners” hut appear to be’
we’ll motivate ’el often are’ allowe’d to continue ’ the ’ course ,

‘ti p ort Ord , elunng the’ firs t week of the course , a special effort is made to
ieli ’nt I f\  I he ese ’ St ude’nts who probably cannot meet course typing requirements. These’
~,t u ehi ’iii.s are’ dropped from the course within the first couple of weeks. At Fort J*ekson
ill stue ,I,’nts are’ etliowed to continue ui the course for at (east two weeks , ‘(‘wenty-six
pe’n’.’t’I t of ~27 Fort Ord dropou ts had been dropped on or before the ’ seventh day of
trai ning,  ~et~ Ix ’re’ent had been dropped by the end of the 12th day of training. Of 3~
Pe.\ A( e’OUI’St’ dropouts stut1~e’d at Fort ,Ja ckson , none had been dropped by the’ 10th
t.riuiin ig day of (hi ’ e’ourse ’ by the 12th day 27 percent had been dropped.

‘(‘hi’ e-ourse at Fort Ord is m ore’ efficient in that it drops poor typist s as soon as
possible’. On the oth er hand , the’ Fort Ja ckson procedures give students with no prior
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typin g experience more of an opport unity to demonstrate whether they can learn
to type .

Comments provided by course dropouts suggested that they were dropped
because of poor typ ing ab ility, and that the instructors could have done little to prevent
these persons from becomin g dropouts. Instructor comments suggested that typin g is a
skill which only some can learn . The instructors seemed to be at a loss as to how to
pro vide remedial typin g tra ining to a student.

During this study the trainin g records of 59 academic dropout s were an alyzed.
Thirty-three students were dropped for not meeting course typ in g requirements ; 13
students apparently were dropp ed because they could not learn the P1 materi al; the other
13 students seemed to have been dropp ed because of a combination of aca-
demic problems.

Study Facilities

The training facilities at both Fort Ord and Fort Jackson were acceptable . At both
installations the numbe r of students per classroom was rather large , making it difficult for
someone to study a P1 while others were typing. Both students and instructors com-
plained about the typewriters, many of which were in disrepair . According to Fort Ord
instructors, a more rugge d typewriter should be used for training purposes.

In some instances, there was a shortage of P1 material . This condition was much
more severe at Fort Jackson where the prefe rred sequence for presenting the P1 texts
could not be followed because of lack of P1 texts .

At both Fort Ord and Fort Jackson study hail was available in the evening—four
days per week at Fort Ord and two days per week at Fort Jackson. Slow learners were
required to attend study hail but all students cou !d attend if they wished to do so. M ost
students and dropouts reported that they knew that study hail was available to them;
many reported that they had voluntarily attended study hall. However , many also
reported that the study halt was too noisy and smoky. Instructors reported that they did
not li ke to be assigned to stu dy hail. This suggested that the amount of instructor
assistance available to stud y ball attendees might be limited,

Relationships Between Schoo l, Training Compan y, and
Battalion /Brigade Personnel

Many of the findings which could be discussed here are more appropriately discussed
under other top ics. ~ehan y are re lated to three general problem areas:

( 1)  Who has the final control over students , the Training Company or the
School’?

(2 )  To what extent should Trainin g Company Drill Sergeants and course
i nstructors interact?

(3 )  To what extent are Battalion/Bri gade personnel correct in assumin g that
skilled instru ctors are not needed in a self-paced cours e presented by
P t texts?

The school attempts to motivate students by a reward system which makes heavy
use of three-day passes. Ultimately, however , a student is under the control of a Training
Company. The Company sometimes prevents a student from accepting an academic
award . This leads to conflicts between the School and Train in g Companies.

When Drill Sergeants and instructors work closely together , it is possible to identify
incipient motivation problems—persona’ problems which may affe ct academic perform-
ance, poor academic performance 1ch may lead to motivation and disciplinary
problems , and so on. Instructors and Training Comp an y personnel reported occasional
in teraction , but admitted that much more of this would be desirable.
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Both BAAC School and Trainin g Bat talion/Brigade personnel reported that , in their
jud gnit ’nt , the BAAC course was easy to administer . Their comments suggested that
e’xpert instr uctors were not required for the course . One outeome of this belief seems to
have been that BAAC course instructors were taught to be course administrators but not
how to instruct or counse l studen ts. Comments obtained from the instructors revealed
that they felt the ir va lue as instructors was not app reciated by School and Training
Battalion! Brigade personne l.

Instructor- Studen t Relationship s
For the most part , BAAC course instructors are involved with admin istra tive

duties—mainta ining training records , cor recting criteri on tests, and mainta ining classroom
discipline . They attempt to assist a student only when requested by the student to do so.

Most instructors reported that they provide tutorial assistance to students . They
demonstrate proper typing procedures , explain terms and examp les found in Pis , review
criterion test errors with the students , and counsel students as required .

Commen ts obtained from the BAAC course studen ts indicated that they did not feel
that the instructors provided much in the way of academic assistance . The students
reported that instru ctors: (a) do not want to be bothered with them ; (b) do not provide
specific assistance but instead tell them to “go back to your seat and stud y ” ; (cI either
were unw illing to or did not know how to assist slow learners ; (d) did not know how to
explain typ ing procedures and/or course material found in the P I g; and (e) were more
interested in using threats and reward s than encouragement to motiva te students .

The findings of th is study indicated quite clearly that instru ctors pay little atten tion
to students until they have to . The findings also suggested that few instructors knew how
to provide academic assistance; apparentl y some instructors were not even aware that this
was part of their instructor duties.

Student Incentives
A variety of reward programs have been incorporated into the BAAC prog ram:

(a~ selection of an honor student; (b) promotion of the top 15 to 20 percent of each
class~ (c) award of thrce.day passes during training; and (d) assignmen t as an Assistant
Instructor immediately following training. All of these procedures reward exceptional
students ; the average student cannot successfully compete for such rewards.

Student and course dropout comments reveal : (a) most students had few positive or
negat ive opinions about the course incentive system; (b) many students felt that instru c-
tors preferred to use threats and punishments instead of rewards and encouragement to
motivate students; and ( c)  students , in genera l , were less interested in receiving a pro-
motion and more interested in receivin g an immediate reward , SUCh as a three-day pass or
relie f from duties and details.

Some instructors reported that students receive no rewards during the BAAC course .
Others repor ted , along with many students , that good students are penalized for com-
plet ing the course early—they are assigned extra duties because they are available for such
assignments. The majority of instructors at both Fort Ord and Fort Jackson said they
favored the use of rewards rather than punishments and threats to motivate students.
They also believed quite strongly that studen ts were adequately informed abou t the
rewards and punishments which would be employed dur ing the course .

At Fort Jackson an informa l arrangement had been made between one Training
Company and one Instruc tor Cadre so that students earning a three-day pass for academic
achievement could use that pass immediately . Bench mar ks were established to indicate
how rapidly a student must proceed through each section of the course in order to
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obtain a pees~, It was possible to rt ’ct’t~~’ three’ extra ~ asst ”~ during the cour se . This
program had been in operation for only a few months , but st’enied to bt’ workin g well.

Instructor Incentives

Instruc tors at both Fort Ord and Fort Jackson we’re ~er~’ positi vi’ in their belief that
instructors art ’ not pro perly re warded for good performan ce . Thc~’ rt’porte’d th a t : (al tht’~’
felt ignored (b l  aside from personal sat isfaction , thert was no incentive syste m for
instructor s , and (cI  the~’ we’re disillusioned with the ir role’ as instructor s . Man~ instructors
referred to the ab~.cnct’ of such progra ms as “ instructor of the month .” a three-day pass
for instr uctor of the week , letters of commendation , anJ articles about the BAAC course
in the pO)t newspap er.

This study uncovered no specific evidence to suggest that instructor performan ce
had deteriorated because of low instructor morale. }lowevt ’r , somet hing might be done to
provide a s steni for recognizing and rewarding exce p tional Instru ctor performan ce . This
topic will be addressed later in this report . H

MANAGEMENT OF A SELF-PACED COURSE OF INSTRUCTION
-~~

Students and staff report a number of proble m ax~’as in th e’ HAA(’ course that are
amenable to chan ge’ . On the basis of l lumRR ()  experience with other self.paced
courses , these problems are typical of any sclf’pat’ed . vareable .le ’n gt h course using
programmed instruc ti onal material . The sections which follow will d isc uss Some’ of the
problems in ma .iglng and conducting the’ present B:~:~C course’ and suggest way s for
% m provt ’me’ut These’ suggestions art’ app licable to most other st’lf pae’ed courses
supported lw l’I t ex t

p

UP-DATING P1 MATER IAL

.-~lI of th e ’  m~tr uc turs  inte’rvee ’we ’tl ~lur ing t h is s tudy oini~laiue’tl about the’
diffic uI t~ of keeping the ’ Pls up to date’ because’ of the ’ constan t change’s in :~rrny
Regu lations. Some inst ructors reported they ue ’rt’ re luctant to Use’ certain Pls he’e-ause’
they were’ usually out of date . The problem is a serious one’ and is faced by any
cou rse’ pre’se’ntt’d prim ar i ly by Pls or any other fuse d cop\ . such as video tapes or film

Most nulitar s course’s art ’ related to regulations , doctrine ’ , or e’quip me’nt specifi -

(‘atn)ns. These change’ from time to time’ , ne’e’t’ssi t-attng the modification of course -
related mater ial. In particular , courses, such as the’ RAAC course’, whic h art’ based on
regulations art’ constantly subject to change’. This presents two basic prob lems: (a) what
procedures wil l be use’d to make’ the modifications ; and (ld who will be’ responsible’ for
t”o’e’uting the ’ various aspects of these’ procedures.

This study did no t investiga te in detail the’ procedures for up-dating BAM’ course’
mate rial. llowe’ve’r , the ’ course proponent , the ’ Adj utant (~en,’ral :~( )  School is respon-
sihk ’ for (a ) identifying changes which should 1w made’ in the’ course’ mate rial .
( 1-e l developing up-to .date’ course’ mat eria l , and (c) disse ’minating this nu*te’ri& to schools
conducting the’ BAIC course . School personnel have’ the r esponsi b ility of posting
and /or incorpo rating new course material into exist ing 1’! text s .

The instructors int e ’rvit’wed during this study claimed that  they did not have’ the
time’ or adequate facilities to post changes to the ’ I’l text. It seems appropriate to
examine this problem more’ fully and , in particu lar , to ident i fy who should be’
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re’spoTt stb Ie for VUfl&)U5 activities in a complete P 1 material updating process. For
t’.~aiu ple , a proponent for a P1 course might be given the following responsibilities:

( 1)  Periodic identi fication of those portions of the course which have
become obsolete ,

(2 1 Preparat ion of new instructional , testing, and reference material to
rep lace obsolete’ material.

( 3 I  I)istr ibution , on a semi-annual basis, of
( a )  A lis t of addit ions , deletions , and changes which should be posted in

the P1 text ,
( h I  A suitable number of sets of complet ed pages which should be

substituted for pages in the P1 text ,
(4 1 Distribution , on an annual basis, of updated copies of existing P1 text to

replace’ those lost due to “fair wear and tear .”
(5 )  Dist ri bution on a periodic basic (such as every third or fourth year ) of a

completely updated and newly printed set of P1 texts.
The School might be assigned responsibility of posting minor changes to P1

material on a quarterly basis, and substituting new pages for obsolete pages on a
semi-annual basis. Minor changes could be made by pen and ink postings . Page chan ges
might be made by pasting a new page of material on art obsolete page , or , by
rep lacing an old with a new page in a loose-leaf text.

Consideration might be given to how students could be used to update P 1 course
material , It is a fact of military life that sooner or later one will become involved with
the posting of changes to printed material. This skill is a legitimate topic for a block
of instruction ; such a block does exist in certain Advanced Individual Training (ALT )
course’s. It teaches stud ents how to post changes to official service publications , su ch
as manuals and regulations. It would be possible to expand this type of instruction to
incl ude’ the posting of changes to instructional material. The content of such a unit of
inst ruction might  deal specifically with the procedures for posting chan ges to and/or
subst i tu t ing  new fu r  obsolete’ material for official Army publications and Pis.

PROVIDING COURSE PROGRESS FEEDBACK TO STUDENTS

:~ se l f - p a c ed cOWse’ Is self-paced only to the extent that the student progresses
th rough the course’ at a minimally acceptable rate . A student in a self-paced ,
variable-lengt h course’ such as the 7 1B10/20 course may be under the impression that
he has six or scv(’n weeks to master course requirements. This is not true; each week
he is expected to scquire ’ additional skills and knowledges at some’ miminium rate . As
previously mentioned , ben ch marks have been established to indicate the average rate
at w hich students should progress through the BAAC course . If they do not progress
at these’ rates , they art’ su bject to counseling. This is an acceptable procedure to
follow . Problems occur when students are’ unaware that such benchmarks have been
estabtish e’cl f or the course’. Based on student comments obtained during this stud y, it
would appe’ar that very few , if ans’ , SAA(’ course students are aware that they are
suppose d to progress through the course at a minimum specified ra te .

One possibility for handling the problem is to develop “rate of performan ce
cu rves” which could be used by students to monitor their own progress du ring the
course . These performance curves could be established on the basis of experience with
form er c lasses to indic at e what is expected of the average student , a st udent in the
top qua rti le of the class , and a student in the bottom quartile of the class. In addition
to displaying such performance curves in the classroom , a handout containing the

J curve’s might he given to each student to be used to plot his own progress during

L 

the course .
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This self-mon itor ing jwoc~’d u re’ should have’ a (w~~c f i , -~ et  t ,~ t Some’ stud e’nts
might 1w spurre’d to  increased e’ffo rts whe ’n they ~e ,  their r a te 1 r ’ gre~s he’comin g
cl ,ing t ’r ou sl v ~l & ~ e . .~ t th e ’ ve ry least , the sel f -moni tor ing pra ~ t ~houId ensure’ that all
s t u d e n t s  ,er e , iw art ’ th at  a nun imuru  academic rate of rogre ’~ i- . ~~ ‘. ~~ t e d  of them .

STUDENT RECLASSIF ICATION AND INCENTIVE SYSTEMS

~u~’ assigned to the BAAC course pnmar i ly  on the basis of clerical
apti tud e (( ‘Li scores and on their expressed inte rest in becoming a clerk-typi st . For
scc t1 ~t ’ ~ t c i c t t r i t .s . howe ’ve’r , the course ’ may be their second or th ird choice of assign-
inent s . \ lor e ove’i’ at the’ t ime of assignment some’ st ud ents may not understan d the ’
‘yp wg fl ’qu ir t ’mt ’n t s of the course’. In particular , thos ’ students who have had no
t v ping e \  ,e rI , ’r~-r may not be aware’ of the effort require ’d to he ’conie’ a skilled ty p i s t
I” ur th es e ’  anej other reaso ns cliscuss e’d in Ann e x B , so n ic 51 ud e ’nt.s become rapidly
disillusioned wi th  t h e  BAAC course’.

The r~- - - t i d i c. e t e d  that 75 pe’rce n t of the course stu ~lt ’ii t~ who could typ e  no
mort ’ t h.e ; N \Vl’M ~v th e end of th e  f i f t h  day of the eour ’c ’ %~ crc eve’n tuallv dropped
from i -  , i r ’.t \~ ~-o r di i i g to interviews wi th  these s tuden t ,” . st) Iil ( ’ of th em did not
wish to ~~ & o Ine  t v l c I \ t s  00cc ’ they discovered what was i ’ iv ~ Ive ’d - The’ course dropout .%
had i t t  l~ ’ r e t l a s s i f i e ci or discharged front the service , bu t  the~’ did have’ ft~
opportuni t y  ~. o di~~- uver what is involved ui learning how to typ e’, to learn something
about the ’ h require ’me ’nt s of a c l erk- typis t , and to demonstrate ’ whe’tht ’r the~’ had the
a b i l i t y  or te ic - ~ t i t t t~~ c cc1ue a skill ed tv p ist - They were rt ’elassifu ’d or dropped from

~~~ i t t  on the ’ I t . i s i s  of highl y  rt ’k ’vant joh .oriented train i t i ~ cr i t e r i a .
it ~ii~~ , -~t , d  that CL score’s continue to be’ the basis to r  allowing a l~’rs~~ to

ente r th e ’  h \ \ (‘  ourse . I t  is also suggested that  those’ stud , ’nt5 who cannot typ e ’ at
the ’ r . t i e  of ~ NWI ’\ t  by the ’ end of the ’ f i f t h  day ut  the ’ c o urs e be c-ot is t d e re ’t i  fo r
re’e-t a ssii it -at ion t~ ’ anothe ’r occupational sj~ ’cial ty  area -

Both ~t u d e ’ n t  and instructor respondents of this stud ~ t~~prt ’sse’d few comp laint _s
jbout the i i I t t ’n t l \  c -  and count e ’r- inct ’nt ive ’s used with the ’ BA:\( ’ course’. Many  of them

~Iid , ovt ,’~~-r , r , ’c o ~~~l’ e ’  the i ne ’ej u i t i e ’’. in the ’ typical incent ive sy ste m employed ~e i t I
t raining programs ‘I’ht ’ t y p i c -al s tudent  in centive ’ system offers  re ’warels for c tu t . s ta l lc t n1_
_ie ’zide ni ie  achie ’vt ’me ’nt - an honor stud ent is e’hose’n and usually promoted ; the’ top I z~i

or •~ t~ perc ent of the ’ c lass may 1w promoted ; except ional student _s may 1w .e~s ,u-dc -d ,e

t h n ’e -ela v i’~s d eiriu ~ or at the end of the’ course . On ly th~’ ae ’ade ’micallv - superior
‘~tu d e ’nt e ,in ‘iit -c essf t i l l y  compe ’te for such awards. Ther efor e’ , nic est st tiek ’nt~ of a course
w ill ti e t Is’ . ‘i f ici al l v re w arded for their ac-ademic pe ’rforman ct’ hut  wifl be’ motivat ed
pnmari l v t l i ro&i ~ h the ’ use of e’ou nter -inct ’ntives. They are’ inform ed of the e’onst’quenct’s
of fai l ing th e ’ t - c c t l rse ’ they are told to atte ’nd stud y halt ;  some’time’s the’~’ are’ assigned
extr a  ele ’tj i l,. - and the~’ are’ sometimes ‘‘chewed out” by thei r mstn ictor s -

It is quite ’  possible t hat many academicall y i nferior stude ’nts are Just as highl y
ii tcc t i ~at , ’d , j f not more’ so , than superior stude’nts . Slow learners may e’ve’n t’x pe’nd
more e’f fort during the course’ than those stude’nts de’slgnah’d as supeflor stude ’nts .
Relative ’ to the ’ir entry c ap a b i l i t y ,  slow Ie’arne ’rs may show a gre’ate ’r pe’rct’ntage of
imp rove ’rne ’nt during the’ course than the typical superior student . It is e’st.reme’Ly
difficult to de’~ t ’Iop a pra ctical incentive ’ svste’m for academically inferior stude’nts . I f
such a syste ’ni is desired , the following suggestions might form the’ e’ort’ featu res.

The’ propose’d student incentive system would give ’ rewards on the basis of how
well e’ach stude’nt was performing in terms of his own potential . Therefore ’, it might be
possible , during the ’ firs t two or three days of a course , to e’mp loy a special testing
(‘omnutte ’e’ to asse’ss the’ entry performance’ capability of each stue frn t .  This assessment
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ut1 , -  the ine ’asuri ’nwnt of a student ’s ability to lear n c -t ’r t4in type’s of material ,
,ju~l hi~ ,t l u t i t ~ to type’ ~u leas t 5 NWP M by the end of the fifth coUrse ’ day . Based on
tht”,e a~~e’ssiilcti ts . .1 predic tion could lie made regarding the probable time ’ it would
Like’ ‘ a t  h stude ’iit to compk ’te the course . As discussed in Annex B , this prediction can
h, ‘ ,o. ct On the ’ ( ‘I .  sco re’ ,ind ty ping  speed ,

In , ‘ f f e ’ t t th i s  1’, . e ’ ,.sl ne ’ T i t  would he’ made ut terms of whether the’ student seemed
~‘. k , . ~~e the’ pute ’i i t t ~d t c i r  ts’mg a fast or a slow learner . The student might then be
. L . t ~~ - ‘d  i for , idm i ii is tr .e l i v e ’  purpos e’s i to one of four capability tracks and wou ld be’
c - x p e - ~~ to progr es.s thr ocig i the’ course’ in accordanc e’ with the ’ performan ce’ cUrve’

fo r his particular tr ack. Each student would be rewarded in some manner in
,Ic~~c ’r c I a u c e  w ,th  the’ exte nt  to which he exceed ed the ra te of per fo rm an ce for his
stu de ’nt track.

( ) t , ~iou slv , th iT , syste m could be subverted , In particular , one’ would have to be on
the ,ile ’r t to de’t& ’rmtn e ’ w hether large numbe rs of students we’re deliberatel~’ faki ng their
entr y performan ce’ capa b i l i ty  in order to be assigned to a low-capability track ,

Fhu and othe r studies have suggested that students are interested in immediate
- upact rewards a-s opposed to delayed impact rewards , Immediate impact rewards
incl ude three-day passe’s, relief from details and duties , extra leave during or after a
course , and the award of a monetary bonus at the end of training. Delayed impac t
rewards include promot ion at the end of training and giving students a choice of 

- 

-

assignment. The student respondent s of this study were most interested in receiving as
a reward a three -day pass which can be used immediately,

The’ fin dmgs suggest that a student incentive system migh t be based solely on
-~ mecti.e ’te impact rew ards. A three-day pass might be the pri mary reward for

e ”cc ’t ’ptionai ,it ,ed , rnie ’ pe ’rformance . For a variable-lengt h course , fast learners might be
ccc ,irdt ’eI ,iel di t i onal  le.e~ e upo n graduation; except ional students might be given one or r

~vco et . iy  off e l i i r i t c t ra ining.  ‘l’his wou ld not interf~’re with their training schedule’ ,
t -~-u miii  g th at th e ’ t uN e is a se’If-pace’eJ one .

l’lie ’ e -~~e -l u s i c e  use of lrnme ’diat4 ’ impact rewards could lead to the termination of
the ’ ~-ur rent prii l i c e of promoting exce ptional students ‘at the’ e’nd of a course .
I’. ’ece ’ptio iud st u~l e n t ’  might  1w gwen an end-of-course monetary bonus in lieu of a

C rc ‘ m ot ion . .  \ p art icu lar  it lv ants ge ’ of this suggestion is that this bonus would have no
t imipa c t  on the  ~C rc ,,e I , ’ e t i t m i a L  unit to which the course graduate would eventual ly be
,e signe ’d . I his prot e elu re ’ . the refore ’, would not restrict the flex i bi li ty of organ izational
uni ts  I t )  I ‘rornote ’ r e t - C T  i t  Iv ac quired personnel.

Thu stu dy ui’e e-o~en’el a rather serious problem which pro babl y exists in most ALT
sc ho oL s : ~e hce sh nilcl have ’ final cont rol over the students—the Training Compan y or the
Sch oed ’ \~ i th  sonic ’ e’xct ’pti ons , the ’ Training Company has the final word on whether a
stu d e nt  wil l he’ allowed to cisc’ a reward such as a three-day pass

The ’ probl em of who controls the student may become particularly acute when an
.te aelemica fly good stude ’nt has d iff i cu lty adhering to the rules , regulations , and po licies
which  e~ove’rn hi s behavior after normal duty hours . For example , the following type’ of
pre thle ’m e~ -cuN a student’s appearance is somewhat slovenly and his immediate living
area m i t  the’ barracks may he’ below inspection standards. let , he is a fast learner in the

- l , m ~ sr~’ t n m  and thus eligi b le’ for a three.day pass . The Training Compan y generally
co uld not allow th e’ stude nt to execute his th ree-day pass and a major feature of the
~e h ~ ol’s incentive sy stem would be negated.

One possible solution to the afor ementioned problem is to have the Training
Co mp any  and Sc ’hool agree informa lly to allow students who hav e been awarded a pass
b the School to use tt immediately. Such an informal agreement has been imple-
mente’d at Fort Jackson and appears to he’ working.
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.~,nother ieiteniative might be’ to inst tut e  a reward ‘ V s t e ’ r f l  ha e’d on a e’ombinat ion
of ae ade’mic I~’rf orman e’t’ and performan ce in the 1’ra.m ni ng ( ‘omp anv.  As an e- ~ ampIe , a
certa in numbe r of “ pass days ” might 1w earned for special aca de ’n m i c progress . In
addition , e ach stude ’nt  i-night accumulate “pass day s ’’ at sonic ’ rate sur ’ as 1 2 day per
week for each wee k he’ passed various personal and barrac ks inspect ions . A demerit
s% stt’fl) 1 wh ic h is now used at many All inst a llations ) might he use d to subtract hours
f rom thi s  accumulation of pass days \Vh en a student had cc -cumulated a certain

i L ~~~t w - r  of ~ee~s day s he might he’ allowed to take all or portion of them. The’
de’men “y ‘.t e ’m use il in the ’ 1’rain ing Compan y -ould ht’ ad j u st e d so that  a student who
reall y ‘~~oc ’fe ’d up ” woul d rece ive sufficient demerits to off s~ t those which he might
accu mulate for superior academic performance .

EOC TEST SCORING AND REMEDIAL TRAINING PROCEDURES

Many of the ’ instructors inte rviewed during this stud y reported that they would
like ’ to hav e’ had more informati on about what items of the’ EOC tes t were fai led by a
s tud e n t  Curre nt ly ,  stude nts who fail one or more parts of the I-~OC examination ar e
rt’turne ’cl to th  classroom ( Fort Ord ) or to a spe ’cial group of in stru ( ’tors ( Fort
Jackson 1 cc he r e- they s tudy further those ’ P is relate d to the ’ faile ’d parts of the EOC
t~ ’st - I t  is up to t h e  class or remedial training ins t ructor  to tell the students what the ’s’
should study in or de ’r to prepare themse lves to retake ’ the’ F 0(’ test -

( Oii’tfll ( ’fl t s from both students and instructors suggested that  current procedures
for fe’t’dinc~ F (  it ’ t est failure information hack to instructors and stude’nts are informal
.ir d some ’what hap hazard . Currently, an EOC’ instructor corrects a s tudent ’s EO(’
e x a mination as soon a,s possible af te r the ’ student has comp le’te’d the e’xam . If the ’
inst ructor has time , he ’ may tell the ’ student wha t  ‘c ’st ite ms he missed . More ’ l ikel y .
the’ instructor re cords t h e ’ student ’s EOC test sc ore s on the stu de nt  ‘~ t raining rec ord .
i n d i c a t e ’s those ’ major parts of the EOC test failed t ’y the ’ s tudent , and instruc ts the
stude ’nt to r eport hac k to the schoo l for remedial training. The’ st i i cl t ’nt re’ports back to
the’ school and an instructor , after n c  me ’wl ng hls t raining record , inquire ’s as to what
spe ’cifk ’ test i t e m s  the ’ student missed , If the ’ s tudent  kn ows and i’t ’memhe ’r s . th i s
information is t -oi iv evc ’c l to the’ instructor who can the’n de’velop a .‘OUNe’ of re ’n~c d m ~c
training. In the n l ’ s e n c c ’ of specific - m nf e~ mat ion , t he’ remedial t ra ining instru ctor must
ins t rU c t the ’ studen t  to  restudy all portions of the P 1 assoc iats’(l wi th  eac h failed par t
of the’ EOC t e s t .

It would appear that the EOC test feedback procedures just described could ht ’
gr eatly improved. For example , for each EOC test ite m , mate’rial might be prc’pare’d
cle ’se ’nm ln n g what portions of a P t a student should study if he’ failed that particular
ite m , This information could be made ’ available to both the stu de ’nt and his re’m edial
training instruc tor. In add ition , after a student ’s EOC e’xamin ation had been scored , a
chee’kiist could be completed by the EOC instructor . This checklist could indicate ’
those test items failed l-i~’ the student. The student then could take’ his checklist to  a
remedial training instructor.

If such suggestions were followed , a re media l training instr uctor would have ’ , for
each stu den t , an EOC test feedback checkl ist plus study guide material which could he’
used to develop fo r each student a remedial study prog ram e’ovc’ring those’ specifi c
portions of the ’ EOC examination which that student had failed .

---
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ORGANIZATIONAL MAKE -UP OF INSTRUCTOR CADRE

The finding s of this study suggested that BAAC course instru ctors are unclear
abo ut their role as instructor s. They had been taught to maintain classroom training
records and to administ er the BAAC course . They were told that they should counsel
students and provide academic assistance to slow learners. However , instru ctors often
re ’I)orte d that they were so bogged down in record keeping activities they could not
t a ke ’ th e time to provide academic assistance to the students ,

The instructor personnel of a BAAC course are divided in to two groups: an
instructor group and an EOC test committee . The duties of the EOC test committee
are fairly welt defined , they deal quite specifically wi th the administration and scoring )
of the End -of-Course examination. On the other han d , the duties of the typi cal BAAC
course instructor are rather undefi ned and are quite varied . In some instances , the
instructo r may function merely as a classroom monitor , maintaining order in the
.‘lassroom as th e’ students study self-instructional material , Much of the instructor ’s
time is taken up with the maintenanc e of training records and the scoring of
~‘ni teflo n tests .

From time to time , the instructor must function as an academic counselor. In
suc h instances , his task is one of motivating slow learners , determining why the
student is not prog ressing at a sa tisfactory rate . Occasionally studen ts may ask
instructors for academic assistance , requiring the instructor to function as a tutor .
According to many students , instructors perform th is role in a very perfunc-
tor y man ner ,

:\t t wo general points in the course , an instructor must prov ide remedial training. -

‘If  a student fails certain portions of a cri terion test , the instructor must , or at least
should , provide ’ guidance ’ to students re garding what portions of a P1 should Lx’
re ’studie ’d . If a stude ’nt  fails one or more ’ parts of the EOC examination , he returns to
tb , c lassroom where ’ an instru ctor tells him what portions of the course should
lee ’ re ’stud ie ’eI .

Obviously, the ’ various duties and responsibilities of an instructor require different
ty pe’s of skills . .\ care ’fully designed P1 course needs only a few expert instructors . A
judi c ious mixture of course’ administrators , classroom monitors , and instructors should
suf fi ce ’ . This assume ’s that the ’ role of the classroom monitor and course instructor have
lx’t ’n c arefull y defined and are distinctively different. I f not , classroom monitors will
also have ’ to f u n c t i o n  as instructors , possibly resulting in a loss of efficiency of P Is ,

It appears that the ’ BA A(’ course , as presently conducted , is somewhat inefficie n t
due ’ in part to  the ’  fac t that instructors have to play many i-ok’s, most of which they
are ’ not train ed to perform . It seems reasonable to suggest , therefore , that the
ins t ru ctor  c adre ’ of the ’ l~:\,-~C course might Lx’ reorganized so a.. to recognize the need
for various typ e ’s of instructor specialists.

Sue hi a re’e ) r gane ~.aL io n might proceed on the basis of the following assumptions
ab out t h e ’  role ’ of instructors in large studen t-volume P 1 course’s: (a ) moat instructors
i i , ’e ’e l to he skilled classroom monitor s , but do not have to be course content experts ;

a f e w  instructors nee’el to Lx’ highly skilled specialists in the art of studen t
diagnos t ic ’ t ’ounse ’l ing, academic counseling, and remedial or tutorial training; and
( . ‘ )  e ’: -~’h person associa ted with a P 1 course should be skilled at performing a smal l set
of course’-relate d activities ,

Based on the ’ foregoing assumpt ions , it seems approp riate to reorganize the
instruc t or c adre’ of the ’ BAAC course in accordance with the following suggestions:

( I )  The hulk of the ’ instructor cadre should function as classroom mon itor s/
training record keepe rs . Persons holdin g this job position would lx’
n’sponicihlt ’ for routine course administration , maintaining order in the
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c’la~ iieiuii i~, , m aint a ining txatiiing i’c’ e ’e oe ls , tui e l rt ’t’e r r i i i g  ~t t i de ’i i t .” to
pria te ’ e otii’,~e’ spe’eietltsts as the nee d arose’ .

( .~) I ~%cegiios t it ’ counselors would he t’OiiL’t ’riie’(l leri ielari l~ w ith wh y e,tu ’~1’nl a
we’re ’ havi ng ae ’uche’mit ’ d i f f icul ty .  In adelit ion , dnigieoe.t ie e e e u i i ’ ,e’k er ’. dieculci
l et ’ e’Ofli l ) It ’t e ’lV fanul iar with the various iwrsoims t e e  wt c e a i i ci et uc t e ’nt couki
I cc’ i’i ’fe ’rre cl in order to handle his ac’ade’mie ’ ~u ie t  c c i  p~r see i i~il ~r~ t i le ’itls

I . St c ; ic t t ~i i i i c  t t ’ CII IM ’l t ) rS  would I*~ e ’ e ) I l e ’ t’i- iiI’eI prii ii~e ie I y  w i th  improving th e’
1cc ’i fec r mui u ie’e ’  elf slow le’urnv rcc those’ st uele ’n t,s w h i te  i ee i le ’ el  port iofl~ e f  the ’
K( )t ‘ t e ’ st ,~~e cnl e ’ i i i i c ’ c ounselors would let’ e’\ i et ’c t e ’ cI to he’ hig hly skilled i i i

the ’ art eel ’ prov id in g tutor ial tnstrue’t ion; t h e ’re ’fee r c ’ , t lie ’~’ ‘,hen i ld he the ’
e O U tSt ’ co iet e ’mi t exlwrts .

~ -I )  ‘ l’he’re’ i~ a ne ’e’el for a ain~ll gi’uti~e of i i i s t r t n - t  e e m - ’. ~ehio  are’ eekitle ’d at
i e ’v ie ’w i m i g the ’ e ’e e i i t e ’mi t  of the course’ with st iitlt ’i it S tet ’t ’ e re’ t he’s’ t a ke ’ th e’
I t  it ’ e ’ \ ci i i i l i i i l t i O i i .  ‘I’ht’se same instrcit ’t e’rs m ight d I sc let ’  iise’d to plan the ’
re ’ii ee ’elnil t r a ining se’queiwe which should I s ’  ii ncl e ’r t ~i he ’i I ‘v e’ite ’le st iitl e ’iit
%% li e) t a i l s  a pan of the ’ l’XX ’ e’~t i iuinii ti o n -

~e 1 t h e ’  I eee ’~it  i on of K( i(’ test ad mini stra tor already e’~~is t . ”  ii i the’ HA ~~
c c  ‘C i i ’ . . ’ ‘I’t u’ 1ecb duties are’ e’otic’e rne tl ~erini a r il~’ u - it he I he ’ z ie l i i i i i i is t ra t i oi i
,ei i e t  ‘.c e e i i i e g  c i t  t he e ’ EO( ’ test -

INSTRUCTOR INCENTIV ES

S t u d y  I i i i c I i i ~ i. ’. l e e . , ‘ ii l e’ el that  many HAM ’ cou rse’ inst ru c ’te ‘ i ’. w e’r e ’ cloth ’ unhappy
wi th  th eir role ’ .es in s t r u e - te  ‘le ~ ‘I’he’v felt neglt”’teei by the ’ s e h i e  .~il ~ee h i ei i i i i st r t t t ice i l ,eiid
re’portt ’d that l i c e  00* ’ e~ er e ’eI how the~’ 1x’rforme ~I as in struct ors l h i e ’~ an I t ha t  sceni c ’ ( if
their fellow uistruc t ‘i - ’. ci eit ’ inad equate; some’ of th e ’mee did flee t e s  c i i  t s i i e ’w  till’ C e  i i t te ’% it
eif the ’ e ’eit il’Se ’ or Iteew t o lyl it ’ - The’ it i st n ( i e ’t e) r s re ’peerh ’eI thi ~et I h u t .  - w e ’ r e ’ Ito Iori i ial e 0
. ‘c c i e  ii e Iee r neal p r oe. ’ c h c c m e ’ - (or re cognizing good in stru c tor h ) e ’i t e ) i’ i i % . i t l e * ’  l ’hie ’ic ’ We ’ re ’ f l e e

‘‘ ins t ruc tor  ol t h e , ’ i i ic i i i t l t ’’ aweure ts , or lu ’tt e’rs of cean i n e ’i ictti t iei ie pre ’s. ’n m e e t  t s ’ri eed ie ci l lv
Ac ’e’cirt l i i ig t ee i l e ~i i e  V ins t ru~-t urs , the ’ only rt’war et t h ey got (re ami hee ’ i i i g t i e  mu s t  t e i c t c i i  ~i ci.’.

whate ’ve’r ee ’i ’ .e~~n il  ‘.~ii i ’, iae ’t ion I hey e’e,ukh deriv e’ (Teene Iee ’lpim eg st e i c le ’mi t.s
‘L’he’ teere ’ geom i 1~ st ate ’nee ’n tec e’x prc’ss quite Ii e’gii t l% ’t ’ tee ’ I i m egs I l i e u  e S  i ’m , .1 m e t emntee ’i e ’

iniet.ruetol’s e ’~~ i1fl’s’.e ’ e t  i i i)  slet ’e’ial e ’oin h elaifl t ee uhee- ut thee’ lt .\ .~
( ‘ e e e i i i ’ -,e ’

The i m is t r c i , - f c c i ’ . ’ c ’eii i i l i i t ’ ii t-ie suggest that t ht ’~’ c m . ’ l u t ist i i i  te ’ i c ’ ” t e ’ cI  i i i  let ’h i e ’i i i i ~ t ie - u t
t hie ’~’ lire’ ~ear t of i cc ec r ihewhemle ’  instructional •‘nte’rpnse’ , w h i c h is ,elso % i e ’ u% e’e l Ic y t ether s
u being worthwh i le ’ - ‘l’he’ir c’one-uwnt * suggest that  ; et ’ r ;ei ehue .el lv p uhl ie ’u ~’ i i ig  t he e ’ cccuim’ se’
would have’ ~e ‘ .eehc i  t a m~ - impact ~en th eir attitudes t owa rd the ’ ,oU rse ’

It ’ t he e H :~ \ ‘  c ourse’ i m is tr t lc ’ t e i r cadr e’ was re ’met -rue ’ti i r t’el , the ’ in epce rt um ce ’ of the’se’
slce ’cialis t po sitions might let ’ obvious to all e ’ e ’ i ee ’e’rne’d with the ’ e c o i n se ’ se h i e c ee l  uce t mmni s-
t rate er s , stu eh ’nt s , anti instructors. In addition , special c r i i i i i i i g  e e ’ i i l e l  is’ give n te e those’
who we’re ’ se’le’c ’t.’d t e e  fun ction as six’e’iatists in the’ e e e e i m s e ’ lie -c ’ l ucre ’ fae ’t that  spe’e ’iiu l
tra mmeu ng would Is ’ re’quire’ d let ’feert’ one’ e’oUIeI fumee ’ t ieue ci it sI’ e ’ . t d e h  1s t  Iec i ie it i e in should
e’meh mmc ’e’ the ’ st a t  its of th a t P osit lol l .

‘l’her e ’ tire ’ 110W no fe rn eal lere)e’ednres for proiueo ttng I I it \t ‘ e e ’ i i i s e ’ im is tr ue ’t e e rs ‘l’his
might Let’ tic ’ e ’cem le lishe e ’ tl i i i  t ie - c’ following Wf l y .  :~II lu st i’i i e  t ,  I I ’.  lee’w I s is ’. ige -ce ’et to the’
ll:~:~(’ c’ceiirete ’ e ’eeii lct he’gime as c’I assr eeom inonh te ir s t r i t i m im m eg n’e ’ee nc l k e’ .’t ) e’i s , ii i-n I le-ct
I ow—s kihle ’d j ol’ ls sl tmei i i  tha t  should let’ learuet ’d clint .’ n’aehmI ~’ I t o ’ s. ’ ~s’ m s t i l l s  w ine
e’vide’nce’ sdi l ee ’ rme e r t’it;eit L eility as monit ors , neas t e’re’eI or shi ~~ii e’ ci .1 e le ’ s i m , ’ te e  meta st .’r the ’
c’ourse’ come - t e ’me - t , ami d e’xp rt’seee’d ate - tntt ’reM in adv a um e- cmng as an in s t r ue ’te  ‘m - c c  ‘ eule l  Ice ’ ge-wme-
the ’ oppor tuni t y  t e e  e’om;et’te’ (or assignments to it c e  cui” ct’  %pe ’e ’ ie l l  I ‘e ~“ ‘ s i t e .  cue eh iusgic ee st m e ’
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c ’ c L u ) s t ’ I c ) r , academic counselor , reviewer/remedial training instructor , or EOC
Ec ,.t .eetn einis tr ato r,

Those select-ed for one of these positions could be given additional training. After
iee ’ rforn e-ing acceptably on the job for a month or so, they might receive’ promotions ,
l’le -ts type of promotion should serve as an in centive for most junior instr uctors ,
\ssuh -ie - ing that some senior instructors would be reassigned every one or two years ,

- c i c ’ ~,ho uld h -ct’ a continual number of vacan t instructor specialty positions into which.
instructors  could he promoted ,

INSTRUCTOR TRAININ G REQUIREMENTS

There is a common but erroneous belief that instructors for a P1 course need
li t t le , if any, training. A course such as the BAAC course needs a fairly large number
~t j r~ trc,ictoz’~ who know how to administer the course and maintain course records;

howeve r , they need not be content exper ts . The BAAC course (and most other P1
courses ) also need small numbers of content exper ts who can function as academic
counselors , diagnostic counselors , and tutors .

According to comments provided by BAAC course instructors , moat instructors
received tr aining regard ing course administration and record keeping. However , few
we’re trained to counse’I students or provide academic assistance, Th e authors of this
report believe th at the training of BAAC course instructors should receive considerable
e mphasis. Instru ctor traini ng is a critical part of every P1 course , in some instan ces
more cnt eca l than for more traditional courses . The tr aining of BAAC course
iic ’.t ru e’ tors might proceed in accordance with the following suggestions:

I ) All instructors , but especially classroom monitors , would lx’ traine d to
inainLemn cour se records and classroom decoru m , and to direct student s
to other instructor specialists as appropriate .

(2)  l)iagno stic c ounselors would receive special training on how to counsel
students who are having academic difficulty. In particular , th ese’
c’out ise’lors should be taught how to iden tify both acad emic and l*rsoflal
pr eeble ’ms and how to motiva te slow learners , They might also be taugh t
how tie identi f y early in the course those students who are potential
course’ d ropouts .

(3)  -\e - a cIe ’mic counselors would receive special training on how to identif y
the ’ .e-cacte’mic’ prob lems of slow learners and how to provide tutorial
isst ’.tane ’e’ , ( h f  course , academic counselors would be expected to Lx’

c ourse’ con tent experts .
( 1 )  Hevie ’we’r s/r emedi a l training instructors and EOC test administrators

shoul d r eceive training appropriate to their job positions .
(5) It would se’e’m appropriate to examine existing Methods of I m e-struc t ion

(M O! ) course ’s with a view to determine how they might be restructured
so as to pre’sent specific blocks of materi al on student counseling and
tutoring. These instructor activities occur in tradition al as well as in Pt
cou rses . As more AlT courses employ PT materi al or some form of
self-instructional ne-ater ial, MO! courses should he rt ’ori ented from
platform instru ction techniques to those techniques employed with self.
instructional courses. If this is not feasible , special MOI courses might be
presented by the course proponent (the Adjutan t General School in the
case of the BAAC course).
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INTERMIXING P 1 TEXTS AND PLATFORM INSTRUCTION

Is there a place for platform instruction in a course presented by P 1 material ?
The answer is a resounding “Yes ,” according to the instructors interviewed during this
study. BAAC course instructors believe that many port ions of the course can be better
presented by platform instruction. In particular , they suggested that platform instruc-
tion should be used to introduce the course , Also , some instructors suggested that a
form of class review might be conducted following the study of a set of Pis.

The BAAC course contains some PTa which are quite difficult for man y students.
By monitoring the time it takes each student to study a Pt , and the numbe r of errors
made on the EOC test associated with that PT , it is possible to identi fy rather
precisely those PIs which are in need of improvement . New P1 material could then be
prepared . An alternative procedure , one commonly suggested by the instructors , would
be to present certain P1 material by the lecture method .

It may lx’ that certain portions of the BAAC course’ are ire constan t need of
being updated }x’cause’ of changes in regulations covered duri ng certain portions of the
course . If this is so , then it would be appropriate to teach those portions of the
course by platform instruction. After considering the’ sugge’stions and comments
provided by the instructors , it appears that the following possibilities exist for
intermixing P1 materi al with platform instruction .

(1) For a fixed-length course , each P1 might be introd uced by a short
lecture . Then the students could study Pt material for a certai n number
of hours . Additional P1 material could be made available for study by
“fast learners .” Following a set period of time , a review session could be
held for the entire class.

(2) For a variable-length course , platform and programmed instruction might
be intermixed as follows:

( a) Video-tape lecture material might be prepared to introduce each Pt.
Such material could be prepared locally by a senior school
instructor. Video cassettes or a dial access system might be used to
present the material individually to each student.

(h) Each student would study a standard set of P1 material in a
standard sequence . This could be followed by the study of locally
produced video-tape material which reviewed the lesson material and
prese’nted criterion test items. If desired , the criterion test items
could be scored by the student. This might be followed by a review
of each test item (a video-tape review) which then could be
followed by the presentation of a second criterion test scored by
the instructor.

STUDENT COUNSELING PROCEDURES

A large minority of BAAC urse students receive c’ounseling during the first
week or two of the course. This the time to identify students having difficulty ,
according to stud y findings. During these counseling sessions , an instructor suggests a
course of action for correcting academic problems and tries to determine ’ their source .
It has already been suggested that specially trained diagnostic e’ounse’Iors should be
used to perform this function. What follows now are a few suggestions for how BAAC
course student counseling procedures m ight be improved:

( 1) All slow learners should receive counseling at least by the end of the
first week of instruction.
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(2)  The possibility of reassigning a slow Learner to another MOS.producing
course’ should be discussed as a positive feature of reclassifying enlisted
personnel. Curren tly, this possibility seems to be used as a threat which
may motivate the BAAC course student to improve his aca-
denei c performance .

(3) A clear-cut counseling and student drop policy should be formulated and
communicated to all students during the first day or two of the course .

(4)  ~‘er~ slow learners , especially those assigned to group typing, should be
dropped from the course after the first week if they cannot type at
some specific rate—at least 7 or 8 NWPM .

(5) Students who are obviously not motivated and/or claim that they were
misasaigned , or now clai m that they do not wish to become clerk.typ ists
ought to be dropp ed from the course as soon as possible .

CONCLUDING COMMENTS

The I3AAC course is another example of a well-designed course suffering from
lack of adaptation to a changing environment. Current weaknesses of the course are - 

-

not inherent to a self-paced , variable.length course of instruction. Rather , they seem to
ste m from the widely held but deceptive belief that , once implemented , a PT course
dot’s not have to be’ too closely monitored. Our analysis demonstrated that this type
of cour se must be closely monitored. If it is not , the administrative procedures of the r -

course’ deteriorate and the ’ course content becomes obsolete.
Each person who Part icipates in the development or conduct of the BAAC course

hears some re sponsibility for maintaining the quality of the course and for identif ying
tie-use portions of the course which are in need of impro vement. We suggest that at
both Fort Ord and Fort Jackso n there be established qualit y control procedures
e t e ’segnt ’d to pe’rienlie aliy review the BAAC course , to gather information from the’
ru fous pe rsons assoc iated with the course , and to develop suggestions for how the ’
t~d)urs (’ can be’ improved at the School level. Similar quality control procedur e’s might
tee ~ established a t t he’ (‘ourse Proponent level

At lca..,t on a yearly basis, representatives of an ALT School and a Course
Propten e’nt nught nwc’t for the purpose of reviewing how their respective contributions
to a partic ular e’our ~’e cou ld be improved,

Mutual coeqe-e’ratmon between School and Course Proponent is of special ini por-
t-ancc tee P1 courses because typically the instruct ional material is developed and
updated by the ’ Cours e’ Proponent and then presented by the School. Without close’
e~~eIx’ r a t R ) ie , such t - eeur se’s can easily become problem courses.

Suggestions for th e’ HAAC otirse ’ may be summarized as follows :
( I i  A (lie - it of instruction could be developed for teaching students how to

u l eeIa t e ’  Pt course material , or portions thereof. The content of such a
tim e- it ne -ight cover procedures for posting changes to and/or substituting
ne’w for obsolete material for official Army publications and for P1
instru ctional mate rial.

~2) “Rate of per formance curves ” could be develop ed which would indicate ’
to students what is expected of them. These curves could be used by
students to ne-onitor their own progress during the course .

(3) (‘L scores could continue to be the basis for allowing a person to enter
the BAAC course. However , students who cannot type at the’ rate of
5 NWPM by the end of the fifth day of the course could be considered
for r eclassifica tion .
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(4) At the end of the fifth day of the course , stude nt s could be assigned to
an instructional tra ck on the basis of CL score’ and typing speed.
Academic rewards receive d during the re mainder of the course could be
based on a student ’s ability to exceed the expected rate ’ of performance
for members of his instructional track .

(5) To improve the incentive system for BAAC studen ts , th e School and the
Tra ining Companies could agree to allow students who have been
awarded a pass by the School to use that pass imme’diate ’Iy.

(6) Procedures for feeding back EOC test results to students and instructors
could be improve d by preparing material describ ing what portions of a P1
a student should stud y if he failed a particular test item. Also , a
checklist could be employed by EOC test administrators to indicate those
test items missed by the student.

(7) The instructor cadre of the BAAC course might be’ reorganized so as to
recognize the need for various types of instruc tor spe -eali sts .

(8) Instructors m eewl y assigned to the BAAC course could begin as classroom
monitors and training record keepers . Those persons who evidenced
superior capability, interest in the course , mastery of course content , and
so on , could be given the opportun ity to compete for assignment to one
of the course specialty posit ions. This could be accompanied by further
training and a promotion .

(9) It seems appropriate to intermix Pt material with platform instruction .
The following options meri t consideration :

(a) For a fixed- lengt h course , each P 1 might be introdu ce d by a short
lecture . The students could then study P1 material for a certain
numbe r of hours . Add itional P1 material could be made available for
study h v “fast learners .” Following a set period of time , a review
Se ’sSi e ) f l  ould be held for the enti re class.

(h)  For a var uele-h ’-lt’ngth course , platfo rm and programmed instruction
might ht ’ intermixed as follows:

Video- tape ’ le’cture ’ material might be prepared to introduce e’ach
P1 . Such matenal could be prepared locally by a senior school
instructor. Video cassettes or a dial access sy stem might he used
to prese’nt the mate’rial individually to each student.

~~ . Kae h stude’nt wou ld stud y a standard set of Pt material in a
standa rd sequence . This could ht’ followed Icy the ’ stud y of
hna l ly  produced video-tape material which re’vie’we’d the lesson
ueat e ’r ial and presented criterion test ite’ms. If desired , the
crite ’non test mte ’ms could be scored by the’ stude’nt ;  this might
he’ followed by a video-ta pe review of each test i tem. This could
be followed by the pre’se’ntation of a secoie-d instructor-scored
criterion test.

(10) To improve student counseling procedures , a particular effort could be
made to coun sel all studen ts with personal or acade mic difficulties .
Students who appear to he pote ’ntial e’Ourse’ dropouts should be con-
sidered for reclassification .
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